USING COMPLIANCE DATA FOR CONTINUOUS IMPROVEMENT

SAMPLE COMPLETED ELEMENTARY SCHOOL DATA COLLECTION FORM

NEW HAMPSHIRE DEPARTMENT OF EDUCATION

SPECIAL EDUCATION PROGRAM APPROVAL AND IMPROVEMENT PROCESS
	Student’s First Name & Last Initial:  Trudy B.
	SPEDIS #:  654321
	Grade:  3
	Age:  8
	Date of Birth:  3/18/96

	SAU:  100
	Town:  Granite
	School:  East Granite Elementary School 

	Date:  1/25/05
	Educational Disability:  

Primary – Speech Language,  Secondary -  EH
	Type of Program:  Modified Regular


	Building/District Level Person Providing Info:  Bob Jones
	Position:  Language Arts Teacher

	Building/District Level Person Providing Info:  Janice Cassidy
	Position:  Counselor

	Building/District Level Person Providing Info:  David Lake
	Position:  Speech/Language Pathologist

	Building/District Level Person Providing Info:  Alan Davis
	Position:  Special Education Teacher / Case Manager

	Building/District Level Person Providing Info:  Robin Williams
	Position:  Math/Science Teacher

	Building/District Level Person Providing Info:  Chuck Lewis
	Position:  Physical Education Teacher



As we look at the focus areas of: 1.) Access to the General Curriculum 2.) Transition and 3.) Behavior Strategies and Discipline, the following questions may help to gather data for considering the quality of services and programs.

	Section 1.  ACCESS TO THE GENERAL CURRICULUM

Ed. 1107.04 (d) Qualified Examiner

Ed. 1109.01   Elements of an IEP                                CFR 300.347

Ed. 1109.05,  Implementation of IEP


         
Ed. 1115.07,  Provision of Non-Academic Services
CFR 300.306

Ed. 1119.03,  Full Access to District's Curricula
CFR 300.24, CFR 300.347 
Ed. 1119.08,  Diplomas


CFR 300.347(a) (1) (i)   “. . . general curriculum (i.e. ,the same curriculum as for nondisabled children)”  CFR 300.347 (a) (1) (iii)  “To be educated and participate with other children with disabilities and non disabled children”
	EVIDENCE/DATA

	1. Was the student’s most recent LEA evaluation, including a written summary report and meeting, held within 45 days of parental permission to test?  If not, why?
	No.  The caseload of the part-time psychologist prevented her from completing the evaluation in the appropriate time frame.  A signed extension was obtained.

	2. What measures do you use to determine this student’s present level of performance?  Are the IEP goals written in measurable terms?
	NWEA Reading Inventory, writing sample, Everyday Math assessment and related service progress reports.  The majority of the IEP goals for Trudy are written in measurable terms, except for participation in extracurricular activities.

	3. What measures do you use to assess this student’s progress toward IEP goals?  Describe the student’s progress toward measurable goals.  If the student is not progressing, why not?
	District measures include annual writing prompt and beginning of year standardized reading test.  The team also used Trudy’s most recent (May 2003) individual assessment results to develop her current IEP.  IEP progress reports are sent home to parents with each report card.  Trudy is making steady progress in some areas.  She is resisting the homework and extra help she needs in Language Arts.

	4. What is this student's current schedule?  Describe how it connects to NH minimum standards.  
	Trudy follows a typical 3rd grade class schedule except for one period per day in Learning Lab for help with reading and homework.  Group counseling is offered every Thursday afternoon.  This year, speech/language is done as a consult only.   (See attached schedule)

	5. Describe how this student is actively involved and engaged in the general curriculum and how this involvement is measured.  Please show examples of standards-based student work (e.g. NH state curriculum frameworks, local benchmarks, national standards).
	Trudy is most successful in the areas of math and science as reflected by grades and work portfolio.  She successfully participated in the 4th grade Learning Fair and received an A for her project.  It is anticipated she will participate successfully in the 6th grade science camp.    

	6. What types of supports, as described in the IEP or observed in the learning environment, allow the student to be successful and participate and progress in the general curriculum
	Counseling group addresses social skills behavior.  District Behavior Specialist is available as needed.  Speech/Language Pathologist consults with general and special educators. (See IEP)

	7. How much time does this student spend in activities/classes with non-disabled peers?
	Thursday afternoon Trudy does not participate in specials (i.e. art, music) so that she can go to counseling group.  Trudy goes to Learning Lab for 1 hour each morning for reading and language arts support.  The remainder of her time at school is spent with non-disabled peers.

	8. Describe this student’s participation in state, district and school-wide assessments and what modifications and/or accommodations are necessary.
	Trudy participates in all state, district and school-wide tests.  She is allowed additional time for completion, when necessary. (see IEP)

	9. Describe the supports and accommodations provided to this student to allow participation in extracurricular and other non-academic activities.
	Trudy has been encouraged to join after school activities such as floor hockey and science club.  Weekly school announcements are sent home as listed on the school’s web site.  Due to family commitments, Trudy has not been able to participate as yet.  

	10. How would you improve/increase this student’s access to the general curriculum (e.g., general/special education collaboration time, support staff, resources)?
	Offer more professional development sessions for regular education teachers in differentiated instruction.  Also add more support to the classroom during Language Arts/Reading.  Provide adequate time for classroom teachers, behavior specialist and special educator to meet regularly and plan Trudy’s program.

	11. Are there any other issues or concerns you have, or other information you would like to add, regarding access to the general curriculum for this student?
	Trudy’s resistance to completing class work and homework has increased significantly in the past year and is causing her to progress more slowly than we would like.  Staff feel additional emotional supports are needed at the elementary level.

	THE CASE STUDY TEAM AND VISITING TEAM WILL COMPLETE THE SECTION BELOW TOGETHER 

AT THE CASE STUDY COMPLIANCE REVIEW

	Access to the General Curriculum Statements
	YES
	NO
	N/A

	Was the student’s most recent LEA evaluation, including a written summary report and meeting, held within 45 days of parental permission to test?  If not, was it due to: (check all that apply)
	
	X
	

	Extension in Place
	Lack of Qualified Personnel

· Psychologist  X

· Educator

· Other Related Services
	Evaluation Not Completed in Time
	Summary Report Not Written in Time
	Meeting Not Held in Time
	Other 

	
	YES
	NO
	N/A

	IEP goals are written in measurable terms.
	X
	
	

	Team uses multiple measures to design, implement and monitor the student’s program.
	X
	
	

	Student has access to the general curriculum (as outlined by the district, sending district or NH frameworks.)
	X
	
	

	Student participates and progresses in the general curriculum in a regular education setting with non-disabled peers with necessary supports.
	X
	
	

	Student participates appropriately in state, district and school-wide assessments.
	X
	
	

	Student has opportunities to participate in general extracurricular and other non-academic activities with necessary supports.
	X
	
	

	Student does participate in general extracurricular and other non-academic activities with necessary supports.
	
	X
	


	Section 2.  TRANSITION

Ed .1102.53,  Transition Services

                           CFR 300.29
Ed. 1109.01,  Elements of an IEP (Transition Services)    CFR 300.347 (b) (1) (2)
Ed. 1109.03,  IEP Team                                                         CFR 300.344 (b) (1)
This includes movement from (a) Early Supports and Services (ESS) to preschool, b) preschool to elementary school, (c) age 14 or younger, or (d) age 16 or older, as well as from grade to grade and school to school.
	EVIDENCE/DATA

	1. Describe the school’s transition plans for this student’s moves from grade to grade and school to school.
	There is no formal grade-to-grade transition process in the district.  The guidance counselor worked with Trudy and her family last year and has been the single source of information for this year’s team regarding Trudy’s needs.  

	2. Describe the collaboration process between general and special education staff in developing new IEPs and transition plans for this student.
	Staff make every effort to collaborate but there is no specific time designated for planning.

	3. Describe how the parents have been involved in transition discussions.  
	Because of their family situation, the family have had limited communication; however, the guidance counselor continues to contact mother about Trudy’s program.  

	4. Are agencies outside of the school involved in transition planning/services?  Which ones?
	N/A 



	5. Describe suggestions for improvement in the transition process for this student.
	As Trudy’s resistant behavior increases, the team is concerned about her progress and transition to 4th grade.  The team would like to involve all of Trudy’s 3rd and 4th grade teachers and related service providers in the transition planning.

	THE CASE STUDY TEAM AND VISITING TEAM WILL COMPLETE THE SECTION BELOW TOGETHER 

AT THE CASE STUDY COMPLIANCE REVIEW

	Transition Statements
	YES
	NO

	Transition planning from grade to grade takes place.
	
	

	Transition planning from school to school takes place.
	
	

	Collaboration has occurred between general and special education teams in IEP development and in transition planning.
	
	


	Section 3.  BEHAVIOR STRATEGIES AND DISCIPLINE

Ed. 1109.02 Program                                           CFR 300.346

Ed. 1119.11 Disciplinary Procedures                CFR 300.519-300.529

Ed. 1133.07 (a) (b) (c) (d) (e)                               CFR 300.510-300.529

Child Management – Private Schools               RSA 169-C Child Protection Act                                                             
	EVIDENCE/DATA

	1. Describe how this student’s behaviors (positive or negative) have affected his/her ability to learn and his/her overall success in school.  
	Lack of engagement in the classroom, as well as a lack of homework completion, are contributing to Trudy’s present difficulties and interfering with academic success. 

	2. What data did the team use to determine how this student’s behaviors have affected his/her ability to learn and his/her overall success in school?  

Has the IEP team conducted a functional behavior assessment of the student’s behavior and developed a behavior intervention plan to address these behaviors?  
	Report cards, progress reports, classroom teacher reports, and observation by the District Behavior Specialist were used, as well as attendance data.  Trudy was absent 25 days between September and December of this year. (see documentation).

Yes.

	3. Briefly summarize this student’s disciplinary record:  Please include suspensions, expulsions, time-outs, parent notifications, etc., and indicate the length of time this record reflects.
	School attendance has been inconsistent over Trudy’s entire 4 years in school.  In grades 1 and 2, Trudy frequently acted inappropriately with peers and had difficulty remaining on task.  This year instances of difficulties with peers have been significantly reduced.

	4. What behavioral interventions, strategies and supports have been developed to address these behaviors?
	Counseling group and peer modeling have worked on improving behaviors.  Team is beginning to work with the behavior specialist to develop additional effective strategies including regular ongoing communication with Trudy’s mother.

	5. Who has been involved in determining these behavioral interventions, strategies and supports?  How have the interventions, strategies and supports been communicated to the student, parents and key school personnel?
	Behavior specialist, teachers, speech/language pathologist and counselor have met regularly to determine behavioral strategies.  Mother was invited to meetings but has not attended. The school has communicated with the mother via frequent written notices, phone calls and a daily work folder.

	6. Who has been involved in implementing and monitoring these behavioral interventions, strategies and supports?  What training have they had?
	Trudy’s teachers and counselor. Staff is currently receiving additional training in positive behavior intervention.

	7. Show the data that the team uses to demonstrate the results of the behavioral interventions, strategies and supports.
	Trudy’s attendance record this month has improved over the past few months.  




	8. Does a school-wide behavioral intervention model exist?  If so, how does it support and align with the behavioral interventions for this student?
	Yes.  School is now participating in PBIS.  This school-wide program supports Trudy’s need for consistency by all staff members in their behavior expectations.

	THE CASE STUDY TEAM AND VISITING TEAM WILL COMPLETE THE SECTION BELOW TOGETHER 

AT THE CASE STUDY COMPLIANCE REVIEW

	BEHAVIOR STRATEGIES AND DISCIPLINE Statements
	YES
	NO
	N/A

	Data are used to determine impact of student behavior on his/her learning.
	X
	
	

	A functional behavior assessment has been conducted and a behavior intervention plan written to address behaviors.
	X
	
	

	IEP team has addressed behaviors that are impacting student learning.
	X
	
	

	All individuals working with the student have been involved in developing behavior intervention strategies.
	X
	
	

	Specialized training for implementing interventions, strategies and supports has been provided to parents, providers and others as appropriate.
	X
	
	

	Results of behavior intervention strategies are evaluated and monitored.
	X
	
	

	Student’s overall participation in classroom, school-wide and extracurricular activities has increased.  
	X
	
	

	Student has improved relationships with peers and adults in the school community. 
	X
	
	

	A school-wide behavior intervention model exists.
	X
	
	

	Has this student ever been suspended from school?
	
	X
	

	If yes, for how many days?
	


	Section 4.  OTHER AREAS


	COMMUNICATION
	EVIDENCE/DATA

	1. Are staff provided adequate time for planning, collaboration, progress reporting and sharing of information on this student?  Please describe.
	The only time the team has to collaborate is before and after school and during lunch.  The staff has rearranged their schedule to meet with the behavior specialist every other week at 5th grade lunch.

	2. How are parents regularly included in this process?  Please describe.
	Parents are informed by progress reports, grades and at IEP meetings.  Staff is presently working with the building administration to create more opportunities for communication.

	RESOURCES
	EVIDENCE/DATA

	3. What additional resources do you need (professional development activities, consultations, materials, equipment, etc.) in order to ensure that this student has the opportunity to be fully engaged in the general curriculum?
	The team would like to consider a review of the elementary reading program and curriculum to identify one that meets the needs of different learners.  The staff would like additional training in differentiated Instruction so that students like Trudy could be included more in the general curriculum.  Trudy’s teachers would like additional training in positive behavioral intervention strategies.  They would also like updated computers to assist in communication.  The computers would also be used to assist Trudy in her writing program.

  to assist Trudy in her writing program.  


Thank you for your time



DATA COLLECTION FORM INSTRUCTIONS


The data collection form is used to determine the level of services and opportunities provided to students with educational disabilities.  The data collection process is based upon a complete review of relevant student information, including student IEP, portfolio of work, discipline information and other relevant data. The case study team, made up of building and/or district level staff, is asked to review each focus area (Access to the General Curriculum, Transition and Behavior Strategies and Discipline) by stating the evidence provided by the district.  Case study teams will include both general and special educators, as well as related service providers.





The person(s) providing the information shows pertinent evidence to the case study team members in response to each inquiry.  The case study team members note the evidence cited in the space provided on the data collection form.  For example:  evidence of the student’s access to the general curriculum could be a copy of the student’s schedule, direct classroom observation, progress reports, report cards, an IEP reference, the student’s permanent record, discipline data or record of participation in afterschool activities.
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