USING COMPLIANCE DATA FOR CONTINUOUS IMPROVEMENT

MIDDLE / HIGH SCHOOL DATA COLLECTION FORM

NEW HAMPSHIRE DEPARTMENT OF EDUCATION

SPECIAL EDUCATION PROGRAM APPROVAL AND IMPROVEMENT PROCESS
	Student’s First Name & Last Initial:
	SPEDIS #
	Grade:
	Age:
	Date of Birth:

	SAU
	Town:
	School:

	Date: 
	Educational Disability:
	Type of Program:


	Building/District Level Person Providing Info:
	Position:

	Building/District Level Person Providing Info:
	Position:

	Building/District Level Person Providing Info:
	Position:

	Building/District Level Person Providing Info:
	Position:

	Building/District Level Person Providing Info:
	Position:


	Building/District Level Person Providing Info:
	Position:



As we look at the focus areas of 1.) Access to the General Curriculum, 2.) Transition and 3.) Behavior Strategies and Discipline, the following questions may help to gather data for considering the quality of services and programs.

	Section 1.  ACCESS TO THE GENERAL CURRICULUM

Ed. 1107.04 (d) Qualified Examiner

Ed. 1109.01   Elements of an IEP   CFR 300.347

Ed. 1109.05,  Implementation of IEP


         
Ed. 1115.07,  Provision of Non-Academic Services
  CFR 300.306

Ed. 1119.03,  Full Access to District's Curricula    CFR 300.24, CFR 300.347  
Ed. 1119.08,  Diplomas

                                   
CFR 300.347(a) (1) (i)   “. . . general curriculum (i.e. ,the same curriculum as for nondisabled children)”  CFR 300.347 (a) (1) (iii)  “To be educated and participate with other children with disabilities and non disabled children”
	EVIDENCE/DATA

	1. Was the student’s most recent LEA evaluation, including a written summary report and meeting, held within 45 days of parental permission to test?  If not, why?
	

	2. What measures do you use to determine this student’s present level of performance?  Are the IEP goals written in measurable terms?
	

	3. What measures do you use to assess this student’s progress toward IEP goals?  Describe the student’s progress toward measurable goals.  If the student is not progressing, why not?
	

	4. What is this student's current schedule?  Describe how it connects to NH minimum standards.  

For high school students, is the student earning credits toward a regular high school diploma in any of his/her classes?  Describe the school/SAU policy that determines how credits are earned for students with disabilities.  What plan is in place for course failures?
	

	5. Describe how this student is actively involved and engaged in the general curriculum and how this involvement is measured.  Please show examples of standards-based student work (e.g. NH state curriculum frameworks, local benchmarks, national standards).
	

	6. What types of supports, as described in the IEP or observed in the learning environment, allow the student to be successful and participate and progress in the general curriculum?
	

	7. How much time does this student spend in activities/classes with non-disabled peers?
	

	8. Describe this student’s participation in state, district and school-wide assessments and what modifications and/or accommodations are necessary.
	

	9. Describe the supports and accommodations provided to this student to allow participation in extracurricular and other non-academic activities.
	

	10. How would you improve/increase this student’s access to the general curriculum (e.g., general/special education collaboration time, support staff, resources)?
	

	11. Are there any other issues or concerns you have, or other information you would like to add, regarding access to the general curriculum for this student?
	

	THE CASE STUDY TEAM AND VISITING TEAM WILL COMPLETE THE SECTION BELOW TOGETHER 

AT THE CASE STUDY COMPLIANCE REVIEW

	Access to the General Curriculum Statements 
	YES
	NO
	N/A

	Was the student’s most recent LEA evaluation, including a written summary report and meeting, held within 45 days of parental permission to test?  If not, was it due to: (check all that apply)
	
	
	

	Extension in Place
	Lack of Qualified Personnel

· Psychologist

· Educator

· Other Related Services
	Evaluation Not Completed in Time
	Summary Report Not Written in Time
	Meeting Not Held in Time
	Other

	
	YES
	NO
	N/A

	IEP goals are written in measurable terms.
	
	
	

	Team uses multiple measures to design, implement and monitor the student’s program.
	
	
	

	Student has access to the general curriculum (as outlined by the district, sending district or NH frameworks.)
	
	
	

	Student participates and progresses in the general curriculum in a regular education setting with non-disabled peers with necessary supports.
	
	
	

	Student participates appropriately in state, district and school assessments.
	
	
	

	Student has opportunities to participate in general extracurricular and other non-academic activities with necessary supports.
	
	
	

	Student does participate in general extracurricular and other non-academic activities with necessary supports.
	
	
	

	For High School Students: 
	
	
	

	Student is on track to earn a regular high school diploma.
	
	
	

	IF YES:  within 4 years?
	Yes
	No
	before the age of 21?
	Yes
	No
	

	Student is on track to earn an IEP diploma or a certificate of competency.
	
	
	

	IF YES:  within 4 years?
	Yes
	No
	before the age of 21?
	Yes
	No
	

	Does this school / district have a clear policy for earning a high school diploma?
	
	
	


	Section 2. TRANSITION

Ed .1102.53,  Transition Services
CFR 300.29
Ed. 1109.01,  Elements of an IEP (Transition Services)  CFR 300.347 (b) (1) (2)
Ed. 1109.03,  IEP Team    CFR 300.344 (b) (1)
This includes movement from (a) Early Supports and Services (ESS) to preschool, 

b) preschool to elementary school, (c) age 14 or younger, or (d) age 16 or older, as well as from grade to grade and school to school.
	EVIDENCE/DATA

	1. Describe the transition planning for this student. Explain how it is designed as an outcome oriented process that promotes movement from school to the student’s desired post-school goals?  
	

	2. Describe the collaboration process between general and special education staff in developing new IEPs and transition plans for this student. 
	

	3. Describe how the parents have been involved in transition discussions.  
	

	4. Describe how the student has been involved in developing the transition plan (e.g. the process began with the student’s vision statement, was student-centered, was student led, etc.)
	


	5. Does the IEP include a statement of current performance related to transition services?  Please describe.


	

	6. Once the student is age 14 (or younger if determined appropriate by the IEP team), answer the following questions:

a.) Is there documentation that the student has been invited to the IEP meetings?

b.) Has the student attended IEP meetings? If not, describe the steps taken to ensure that the student’s preferences and interests were considered in the development of the IEP.

c.) Describe the statement of transition service needs that specifies the student’s courses of study that will be meaningful to the student’s future and motivate the student to complete his/her education.
	

	7. Once the student is age 16 (or younger if determined appropriate by the IEP team), also answer questions 7-10:
Does the IEP include a statement of needed transition services and does it consider: instruction, related services, community experiences, development of employment and other post-school adult living objectives, daily living skills and functional vocational evaluation? Please describe.
	

	8. Will this student need involvement from any outside agency in order to make a successful transition? If yes, which agency representatives have been invited to attend the IEP meeting? If the agency representative did not attend, what steps were taken to obtain their participation in the planning of transition services?  If appropriate, has a statement of inter-agency responsibilities or any needed linkages been developed?
	

	9. Describe the anticipated post-high school plans for this student.
	

	10. Beginning at age 17, does this student’s IEP include a statement explaining the transfer of rights at age 18?
	

	THE CASE STUDY TEAM AND VISITING TEAM WILL COMPLETE THE SECTION BELOW TOGETHER 

AT THE CASE STUDY COMPLIANCE REVIEW

	Transition Statements
	YES
	NO

	Transition planning is designed as an outcome oriented process that promotes movement from school to the student’s desired post-school goals.
	
	

	Collaboration has occurred between general and special education staff in IEP development and in transition planning.
	
	

	IEP team includes parents.
	
	

	IEP team and process includes student.
	
	

	IEP includes current level of performance related to transition services.
	
	

	If the student is age 14 or older during the course of the IEP, answer the following 3 statements:
	
	

	There is documentation that the student has been invited to attend IEP meetings.
	
	

	A statement of the transition service needs is included in the IEP.
	
	

	The statement of transition focuses on the student’s course of study (e.g. vocational programming, advanced placement).
	
	

	If the student is age 16 or older during the course of the IEP, also answer the following 9 statements:
	
	

	Transition plan, including student’s post-high school goals, is in place.
	
	

	There is documentation that representatives of other agencies have been invited to IEP meetings.
	
	

	Statement of needed transition services is presented as a coordinated set of activities.
	
	

	The IEP includes a statement of needed transition services and considers instruction.
	
	

	The IEP includes a statement of needed transition services and considers related services.
	
	

	The IEP includes a statement of needed transition services and considers community experiences.
	
	

	The IEP includes a statement of needed transition services and considers development of employment skills.
	
	

	The IEP includes a statement of needed transition services and considers development of daily living skills.
	
	

	Student is informed prior to age 17 of his/her rights under IDEA.
	
	


	Section 3.  BEHAVIOR STRATEGIES AND DISCIPLINE

Ed. 1109.02 Program                                    CFR 300.346

Ed. 1119.11 Disciplinary Procedures         CFR 300.519-300.529

Ed. 1133.07 (a) (b) (c) (d) (e)                        CFR 300.510-300.529

Child Management – Private Schools        RSA 169-C Child Protection Act                                                             
	EVIDENCE/DATA

	1. Describe how this student’s behaviors (positive or negative) have affected his/her ability to learn and his/her overall success in school. 
	

	2. What data did the team use to determine how this student’s behaviors have affected his/her ability to learn and his/her overall success in school?  

Has the IEP team conducted a functional behavior assessment of the student’s behavior and developed a behavior intervention plan to address these behaviors?  
	

	3. Briefly summarize this student’s disciplinary record:  Please include suspensions, expulsions, time-outs, parent notifications, etc., and indicate the length of time this record reflects.


	

	4. What behavioral interventions, strategies and supports have been developed to address these behaviors?
	

	5. Who has been involved in determining these behavioral interventions, strategies and supports?  How have the interventions, strategies and supports been communicated to the student, parents and key school personnel?
	

	6. Who has been involved in implementing and monitoring these behavioral interventions, strategies and supports?  What training have they had?
	

	7. Show the data that the team uses to demonstrate the results of the behavioral interventions, strategies and supports.
	

	8. Does a school-wide behavioral intervention model exist?  If so, how does it support and align with the behavioral interventions for this student?
	

	THE CASE STUDY TEAM AND VISITING TEAM WILL COMPLETE THE SECTION BELOW TOGETHER 

AT THE CASE STUDY COMPLIANCE REVIEW

	 BEHAVIOR STRATEGIES AND DISCIPLINE Statements
	YES
	NO
	N/A

	Data are used to determine the impact of student behavior on his/her learning.
	
	
	

	A functional behavior assessment has been conducted and a behavior intervention plan written to address behaviors.
	
	
	

	IEP team has addressed behaviors that are impacting student learning.
	
	
	

	All individuals working with the student have been involved in developing behavior intervention strategies.
	
	
	

	Specialized training for implementing interventions, strategies and supports has been provided to parents, providers and others as appropriate.
	
	
	

	Results of behavior intervention strategies are evaluated and monitored.
	
	
	

	Student’s overall participation in classroom, school-wide and extracurricular activities has increased.  
	
	
	

	Student has improved relationships with peers and adults in the school community. 
	
	
	

	A school-wide behavior intervention model exists.
	
	
	

	Has this student ever been suspended from school?
	
	
	

	If yes, for how many days?
	


	Section 4.  OTHER AREAS


	COMMUNICATION
	EVIDENCE/DATA

	1. Are staff provided adequate time for planning, collaboration, progress reporting and sharing of information on this student?  Please describe.
	

	2. How are parents regularly included in this process?  Please describe.
	

	RESOURCES
	EVIDENCE/DATA

	3. What additional resources do you need (professional development activities, consultations, materials, equipment, etc.) in order to ensure that this student has the opportunity to be fully engaged in the general curriculum?
	


Thank you for your time



DATA COLLECTION FORM INSTRUCTIONS


The data collection form is used to determine the level of services and opportunities provided to students with educational disabilities.  The data collection process is based upon a complete review of relevant student information, including student IEP, portfolio of work, discipline information and other relevant data. The case study team, made up of building and/or district level staff, is asked to review each focus area (Access to the General Curriculum, Transition and Behavior Strategies and Discipline) by stating the evidence provided by the district.  Case study teams will include both general and special educators, as well as related service providers.





The person(s) providing the information shows pertinent evidence to the case study team members in response to each inquiry.  The case study team members note the evidence cited in the space provided on the data collection form.  For example:  evidence of the student’s access to the general curriculum could be a copy of the student’s schedule, direct classroom observation, progress reports, report cards, an IEP reference, the student’s permanent record, discipline data or record of participation in afterschool activities.
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